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ARIZONA BOARD OF REGENTS
POLICY MANUAL

2-210 General Education

Revision Dates
6/12/2025, 2/12/2021, 6/14/2019 (adopted)

Purpose

Undergraduate education at the university level should lead to graduating an educated
person. The university’s education programs should represent the distinctiveness of the
university while providing graduates with the knowledge, including concepts, skills,
competencies, and intellectual habits that prepare them to take their place in our
republic and the world. It should prepare graduates to pursue careers or advanced
degrees, and patrticipate fully as informed citizens in a robust constitutional democracy
based in values of individual freedom, self-reliance, and equality under the law, and
constructive dialog through civil discourse. As advances in technology also promote
exponential increases in human knowledge, graduates need the foundational cognitive
and behavioral skills necessary to adapt quickly to change. In this environment of
rapidly evolving knowledge, universities should design general education and majors
such that graduates’ persistence, resiliency, and adaptability are realized via the whole
of the curriculum.

Persistence, resiliency, and adaptability are not acquired through a single course. For
this reason, the knowledge, concepts, general skills, and intellectual habits transcend
any individual course and must be scaffolded throughout the curriculum that composes
an academic program. A general education program alongside a student’s major(s),
therefore, provide a holistic, comprehensive undergraduate education. It is expected
that learning opportunities across a student’s entire undergraduate education build upon
each other in an integrative manner that promotes the cumulative progression of skills
and a substantial body of knowledge that reflects a breadth and depth of perspectives.
Beyond knowledge acquisition, the learning process takes place through the
progression to the degree.

Within a student’s overall education, a general education program must offer a coherent
set of learning opportunities that provide students with a foundation of knowledge and
skills that helps them to place their chosen areas of study within a wider context and
prepares them to be productive citizens. To do so, students must understand how the
traditional branches of knowledge can be situated within a broad perspective that
enables them to comprehend change, cultures and diverse experiences, and local and
global regions. Students must be challenged to apply course content with the
expectation that their knowledge and skills lead them to think critically, innovatively, and
creatively, to reason quantitatively, to communicate effectively, to understand and use
rhetorical skills, and to collaborate in solving problems.
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Constructive engagement with complex challenges requires that today’s graduates
develop the ability to integrate knowledge and perspectives across disciplines and
cultures in a purpose-driven, creative, problem-solving manner. Integration of
opportunities for students to practice civil discourse and civic engagement and to build
their knowledge of the principles of American institutions is important given the
complicated challenges we face in our own republic and in relationship to the rest of the
world. General education is guided by the core principle that the educated person needs
to be empowered with the knowledge, skills, and intellectual habits that will become
their foundation for a lifetime commitment to learning, persistence, resilience, and
adaptability.

In accordance with the requirements stated below, each university should develop a
general education program that will excite and educate students in ways they find
valuable and interesting, and that faculty, administrators, and regents agree meet the
policy’s guidance.

A. Requirements of General Education Programs

1. Each university will have a set of general education requirements
consisting of a minimum of 32 semester credits of coursework.
Sequencing of courses is expected as a means of improving learning
throughout the degree program, recognizing that learning opportunities
across a student’s entire undergraduate education — general education
and chosen major — build upon each other in an integrative manner that
promotes the cumulative progression of acquisition of skills and a
substantial body of knowledge that constitutes an educated person. The
general education curriculum must be designed such that all students
receive exposure multiple times to the targeted knowledge, intellectual
skills, and habits, and no student can avoid areas of core knowledge, nor
key intellectual skills and habits.

2. General education requirements should be distributed among areas of
knowledge to ensure opportunities for students to develop a breadth of
disciplinary perspectives. These knowledge areas should include
Literature; Fine Arts and Humanities; Social and Behavioral Sciences;
American Institutions, which includes the study of Economics Theory and
U.S. History; Natural Sciences; Composition, Communication and
Rhetoric; and Mathematics and Quantitative Reasoning — and must also
include a clear and direct education around questions related to ethics,
civility, and equality.

The study of American Institutions will include at minimum (I) how the
history of the United States continues to shape the present; (I) the basic
principles of American constitutional democracy and how they are applied
under a republican form of government; (II) the United States Constitution
and major American constitutional debates and developments; (IV) the
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essential founding documents and how they have shaped the nature and
functions of American Institutions of self-governance; (V) landmark
Supreme Court cases that have shaped law and society; (V1) the civic
actions necessary for effective citizenship and civic participation in a self-
governing society — for example civil dialog and civil disagreement; and
(VII) basic economic knowledge to critically assess public policy options
and to inform professional and personal decisions.

Each university will incorporate skills-based learning outcomes into its
general education program. These skills/competencies will include written
and oral communication, critical thinking, teamwork, intercultural
competency, application of ideas to real-world situations, and time
management. These skills/competencies will also integrate the teaching
of life skills that respond to the realities of 21t century, including, as
examples: information and data literacy; differentiation among fact,
inference, and judgment; and civic engagement and civil discourse
grounded in fundamental civic knowledge.

Completion of a general education program should also support
development of the habits of mind that define an educated person. Each
university should design its general education coursework to include
learning objectives that address the development of habits of mind such
as: intellectual integrity; understanding of reasoning and evidence; open-
mindedness to different views and the ability to suspend judgment until
convincing evidence is available or until the bases for these differences
are understood; pursuit of truth with the personal characteristics of
initiative, humility, curiosity and intellectual commitment; and the pursuit of
a line of inquiry to its logical conclusion no matter the conclusion.

B. General Education Design and Assessment

1.

Universities will engage in continuous assessment. Assessment
processes will ascertain the extent to which graduates have met the
clearly defined learning outcomes. Assessment findings will be used to
inform continuous improvement efforts.

Each university will recognize the learning outcomes (concepts and
competencies) associated with general education and the major are
cumulative and not based on isolated projects or single courses.
Skills/competencies are developed by repetition and sequencing across
the curriculum.

Each university will recognize that general education contributes to the
whole of the educated person. Courses from majors and electives provide
the broader frame of learning in which students engage their education
coupled with the larger learning environment of the university with
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speakers, clubs, and other opportunities to engage ideas, activities, and
issues. Thus, evaluation of general education is also part and parcel of the
review of the learning outcomes of each degree program which are
reflected in the academic program reviews.

Each university will establish a schedule to evaluate its general education
program to ensure that, within the identified categories of knowledge, the
essential learning outcomes and competencies are acquired by graduates.
This process is intended to assure that concepts and competencies are
being taught with sufficient rigor, depth, and breadth to realize the
graduation of educated persons and knowledgeable engaged citizens.
Effective assessment depends fundamentally upon measurement and
does not rely exclusively on a single project or capstone courses. It
includes the identification of learning outcomes, the assessment methods,
and the internal and external measures that will inform curricular
refinements and allow faculty and administrators to reconsider programs
that do not meet expectations in terms of learned concepts and
competencies. It also includes measurement of the extent to which
graduates have acquired the intended concepts and skills that represent
the distinctive university’s expectations for an educated person.

Each university will utilize robust assessment instruments, based on
national standards or locally developed, to gauge whether students master
the essential learning outcomes and intellectual qualities that are outlined
in the policy.

As required by the board from time-to-time, each university will report on
its general education evaluation process and the results of those
evaluations; and periodic programmatic evaluations will demonstrate that
the concepts and competencies are learned and that programmatic
changes are informed by the process.

C. Community College Transfer Students

1.

Each university’s general education program requirement is satisfied by
an Arizona Public Community College transfer student’s completion of the
Arizona General Education Curriculum (AGEC) before transferring to an
Arizona public university. The articulation agreements are discussed and
supported by AZ Transfer, a consortium of academic administrators from
the three universities, Arizona public and tribal community colleges, and
the board.

Each university will work with Arizona community college systems to
develop pathways that satisfy general education requirements.

D. Satisfying the General Education Requirement by Other Means
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1. Customarily, the general education requirements are met through
completion of the university’s general education programs, but these
requirements may be met through innovative board approved programs
that meet the same learning outcomes specified in these guidelines.

Universities are encouraged to allow students to obtain general education credit by
other means such as advanced placement (“AP”), international baccalaureate (“IB”),
college level examination programs (“CLEP”), prior learning assessments, recognized
assessment of military service proficiencies, and departmental challenge examinations.
General education requirement satisfaction will be evaluated on a case-by-case basis
for any students who transfer to an Arizona public university.

Policy History

6/14/2019 Approved by the Board on second reading.

2/12/2021 Policy revision approved by the Board on second reading.
6/12/2025 Policy revision approved by the Board on second reading.

Related Information
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CLCK Advisory Group — General Education Policy
Implementation Issues & Supplemental
Documentation

This document supplements the proposed revisions to the University of Arizona’s
General Education (GenEd) policy related to Civic Learning and Civic Knowledge
(CLCK). It captures the recommendations from the CLCK Advisory Group, which
consists of faculty, advisors, staff and administrators from across campus, as the
revised policy moves through the shared governance process.

The revised policy introduces the following key changes:

Establishes a new Civic Institutions (Cl) curricular category, classified as a
breadth requirement, covering all seven areas mandated by the Arizona Board of
Regents (ABOR). This addition replaces one existing Building Connections
course, and will appear as its own line requirement on Student Academic
Advisement Reports

Creates a new Civic Inquiry Attribute to enable a broader range of
disciplines to engage with one or more of the seven ABOR civic areas in
meaningful ways. This provides students opportunities to explore CLCK topics
from diverse perspectives.

Updates UNIV 101 and UNIV 301 to include CLCK content, resulting in a
fully scaffolded implementation across the GenEd curriculum.

CLCK Advisory Group Recommendations
Civic Inquiry Attribute

The Civic Inquiry Attribute, like other GenEd Attributes, should be actively
maintained and monitored by the Office of General Education, but it is not a
graduation requirement.

Any Exploring Perspectives (EP) or Building Connections (BC) course
may include the Civic Inquiry Attribute, pending approval by the University-Wide
General Education Committee (UWGEC).

Gen Ed courses should continue to be limited to a maximum of two
GenEd Attributes.

A Civic Institutions course may not carry the Civic Inquiry Attribute.

L Policy such as credit by exam will need to be carefully considered as part of the implementation process. For
example: https://catalog.arizona.edu/policy/courses-credit/credit/credit-exam#advanced-placement-ap-program.




https://catalog.arizona.edu/policy/courses-credit/credit/credit-exam#advanced-placement-ap-program



UNIV Course Updates

The Office of General Education, specifically the UNIV Course Directors
and UNIV faculty, will create a plan to integrate CLCK content into UNIV 101 and
301, with input and feedback invited from the CLCK advisory group, supporting
scaffolded student learning from introductory through advanced GenEd
experiences.

Credit by Exam and Transfer Pathways

Careful attention will be paid to ensuring that adequate transfer and credit by
exam pathways are created for students who have taken equivalent college-level
course work in Civic Institutions at other institutions or recognized credit by exam
options (AP, CLEP, IB, etc.) in such subjects as American Government and U.S.
History. Whenever possible, UA courses that are judged to be course equivalents
to these exams, or commonly taught transfer courses, should be revised
appropriately to fit the expectations for approval in the Civic Institutions category
so that students have a straightforward pathway to receive credit for college-level
work already completed that matches this area. We will also examine during
implementation whether or not we may need to consider any changes or
additions to the Undergraduate Transfer Credit policy in order to address the
criteria for advisors to follow for transfer courses in Civic Institutions that are not
directly articulated.

While Credit by Exam and Transfer Pathways discussions traditionally do not

have an immediate effect on policy, they are a significant part of conversations
around CLCK implementation and rollout.

Streamlined Course Migration

Processes should be simplified and prioritized for:

Existing courses that fulfill the Civic Institutions category.
Courses seeking to adopt or replace an Attribute with the Civic Inquiry
Attribute

L Policy such as credit by exam will need to be carefully considered as part of the implementation process. For
example: https://catalog.arizona.edu/policy/courses-credit/credit/credit-exam#advanced-placement-ap-program.
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Course Development Support

The Office of General Education (OGE) and UWGEC will explore ways that faculty
across campus interested in developing or modifying courses to fit the Civic Institutions
category or to include a Civic Inquiry attribute could receive support, including but not
limited to instructional design support from OGE but also potentially including
advocating for central or college-level course development support, in order to ensure
both quality and quantity of course enroliment options in these areas.

Learning Outcome and Course Review Guidance

The CLCK advisory group will collaborate with the Office of General Education and
UWGEC to refine a student learning outcome for Civic Institutions courses that is
aligned with ABOR American Institutions policy but also practicable for reviewing and
approving courses for this area of study, as well as specific learning outcomes for each
of the seven depth attribute possibilities. Draft versions of the latter were developed
already by the Civic Education faculty task force in 2022-23, and will be adapted to
incorporate feedback received since then, including the potential for courses that
include international comparisons, Native American/Indigenous institutions, and the
study of historical and contemporary examples of civic action and participation.

In addition, materials for guiding the development of course proposals will be developed
by the Office of General Education in collaboration with UWGEC and the CLCK
advisory group that are built around these student learning outcomes, and which can be
used in the D2L Quick Start for proposers/instructors, as well as to provide guidance for
course review at UWGEC, similar to the resources and handouts that already exist for
other attributes and categories of the GE curriculum.

Projection of Sufficient Course Capacity and Budget Impact

It will be important that the availability of courses in the Civic Institutions category and
that have the Civic Inquiry depth attribute is carefully monitored, in order to ensure a
sufficient number of course options and seats for enrollment as the new curriculum is
rolled out. In collaboration with the CLCK advisory group and UWGEC, coordination will
occur as needed with academic units that have indicated an interest in offering these
courses to remedy any shortfalls in enroliment availability, in varying modalities (in

L Policy such as credit by exam will need to be carefully considered as part of the implementation process. For
example: https://catalog.arizona.edu/policy/courses-credit/credit/credit-exam#advanced-placement-ap-program.
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person, online, etc.) and to make sure that a sufficient range of options are available to
allow students agency in choosing course options in these areas that best connect to
their interests and intellectual curiosity. To the extent that the details of a new budget
model may be known, and as these models dynamically shift over time, this will also
include efforts to ensure that adequate support for instructional staffing is provided and
that faculty and academic units are incentivized to scale up sufficient capacity to offer
these courses.

L Policy such as credit by exam will need to be carefully considered as part of the implementation process. For
example: https://catalog.arizona.edu/policy/courses-credit/credit/credit-exam#advanced-placement-ap-program.
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Introductions

e Elaine Marchello, PhD, Director
of Learning Assessment

*Yvonne Zhang, PhD, Assessment
Specialist, Office of General
Education
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ABOR Policy 2-210, A.2.: The study of American
Institutions will include at minimum:

[.  how the history of the United States continues to shape the present,

[I. the basic principles of American constitutional democracy and how they are
applied under a republican form of government,

[II. the United States Constitution and major American constitutional debates and
developments,

IV. the essential founding documents and how they have shaped the nature and
functions of American Institutions of self-governance,

V. landmark Supreme Court cases that have shaped law and society,

VI.  the civic actions necessary for effective citizenship and civic participation in a
self-governing society — for example civil dialog and civil disagreement,

VII. basic economic knowledge to critically assess public policy options and to
inform professional and personal decisions.






H Exceeds Expectations Meets Expectations Developing toward Expectations
How Was the Rubric P : PRE ‘

C reated 2 SISV EIEEY [dentifies a U.S. institution and Identifies a U.S. institution and describes its Identifies a U.S. institution and provides limited
and describes its historical, economic, historical, economic, and/or ideological description of its historical, economic, and/or

. Several Worklng grOUpS Of faculty zon:-em:orary andr/].oi.lde’[o:J(gjl.cal or!glns,fv:[l]th ?rlf-ltnsé-WI:Ch Ir:su; attention glvtijn to the |o]|c:oltog|cal origins V\'/It:' |I.:|’1Ite|d attention to its

pplication sophisticated discussion of the institution’s effect on groups an effect on groups or individuals.

and the UWG EC worked on the institution’s effect on groups and individuals, historically and/or in
CIVICS requl rement. (1, vin) individuals, historically and in contemporary society.

. . contemporary society.

» This assessment is NOT
: . : SN R AVEE  Effectively analyzes principles of U.S. Identifies basic principles of U.S. Minimally identifies basic principles of U.S.
associated with the requirement! e Ve analyzes prinep o e Pl 22 i
. ! Constitutional constitutional democracy and relevant constitutional democracy and relevant constitutional democracy but does not

However, various faCUIty dld DI ESA(AAS competing perspectives on those competing perspectives on those principles adequately recognize competing perspectives.
review the rubric as we worked Vi) principles in historical or in historical or contemporary context.
through the different iterations. contemporary context.

. Ultlmately’ representatlves from G GET EIRBES  Defines sophisticated connections Connects one or more elements of the U.S.  Provides limited or no description of elements
our faCUIty worked with the Tri-Uni Documents and between one or more elements of the  Constitution effectively to a historical or of the U.S. Constitution and does not connect
group to bu||d a common ru briC for Laws: U.S. Constitution and a historical or contemporary debate, including one or those elements to historical or contemporary

: : : : : (o] IS{1I1 (o), =L contemporary debate, including one or  more Supreme Court cases when relevant.  debates or landmark Supreme Court cases.

the 3 institutions to use in this porary & P P
Supreme Court more Supreme Court cases when

assessment- Cases relevant.
(m, 1v, v)
Civic Effectively constructs an argument or  Adequately constructs an argument or Constructs an argument or discussion regarding
Communication discussion regarding civic action that discussion regarding civic action that at civic action that is ineffective, neither offering
and Action incorporates multiple perspectives least minimally references multiple reference to multiple perspectives or other

and/or other evidence. perspectives or other evidence. evidence.

(Vi)
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Methods

Who Participated?

Over 40 faculty, staff, and doctoral students
participated at different stages of the
assessment which included focus groups and
a year-long working group.

27 participants were trained as evaluators to
score students’ work. They represented many
of the colleges and disciplinary areas across
campus.

How was Student Work Assessed?

To ensure reliability, all reviewers were
calibrated on the rubric prior to the scoring
process.

Each artifact was evaluated twice, with a
third reading taking place if the first two
scores showed a difference greater than 1.
When reviewing the artifacts, if evidence of
a particular criterion was not present, the
scorer could mark n/a.

e |n these cases, the artifact was not
included in the average score for that
criterion, explaining why the n for each
criterion is different.





What artifacts were used?

* Call went out asking GE
faculty if they had an
assignment that would
work.

e Artifacts from 7 courses
were used.

e 383 artifacts collected

*UAGC
*Also participated
*500 artifacts

*Provided 3 raters from
their campus

*Not focusing on these
data





What Did We Learn?

U of A Main Campus
Percent Frequency by Rubric Criterion

50%

11%

Historical Analysis
and Contemporary
Application

I Does not meet (0-1.4)

51%

10%

Principles of U.S.
Constitutional
Democracy

31%

YA

17% 15%

Foundational U.S. Civic
Documents and Communication and
Laws Action

B Meets (1.5-2.4) M Exceeds (2.5-3)






Substantial variations and nuances in civic learning
curriculum and assessment across institutions

Assessment type Example

Rubric-based AAC&U Civic Engagement Rubric

Civic Engagement Module of the National
Survey of Student Engagement, NSSE

Survey-based

Standardized The ETS HElghten Civic Competency
tests Engagement Test

Course

R The American Experience test
examinations '




https://drive.google.com/drive/u/1/folders/11dTMdgN3vDFTsgATdgouBVXtugHm_k9j

https://nsse.indiana.edu/nsse/survey-instruments/topical-modules/civic-engagement.html

https://nsse.indiana.edu/nsse/survey-instruments/topical-modules/civic-engagement.html

https://doi.org/10.1002/ets2.12212

https://doi.org/10.1002/ets2.12212

https://www.jmu.edu/civic/_files/general_educations_american_experience_domain_coursework_at_jmu.pdf



How did we compare with peer
Institutions?
U of A results were aligned to or slightly better than

rubric-based civic learning assessments at other
Institutions.

- Chapman University in 2020
- Texas A&M University in 2021
. University of Hawaii at Manoa in 2022




https://www.chapman.edu/academics/learning-at-chapman/_files/cc-assessment-process.pdf

https://assessment.tamu.edu/getmedia/017f6011-cd25-47bc-afb8-b11c36cd905c/AY20-21_CCA_Report.pdf

https://drive.google.com/file/d/1LMoPjXwFdk-SOFih1lsMSNhBo-Yun91T/view



Gender and Residency

Average Civics Scores by Gender

Average Civics Scores by Residency

Historical Analysis Principles of U.S. Foundational U.S. Civic Communication
and Contemporary Constitutional Documents and Laws and Action
Application Democracy

B Female(n=215) M Male (n=164)

Historical Analysis Principles of U.S. Foundational U.S. Civic Communication
and Contemporary Constitutional Documents and Laws and Action
Application Democracy

M Resident (n=189) M Non-resident (n=186)






First Generation vs. Non-First Generation

Average Civics Scores
by First Gen vs Non-First Gen

Historical Analysis Principles of U.S. Foundational U.S. Civic Communication

and Contemporary Constitutional Documents and Laws and Action
Application Democracy

B FirstGen(n=140) WM Non-First Gen (n=239)






Ethnicity

Average Civics Scores by Ethnicity

Historical Analysis Principles of U.S. Foundational U.S. Civic Communication

and Contemporary Constitutional Documents and Laws and Action
Application Democracy

B African American(n=6) M American Indian (n=15) B Asian(n=7)

B Hispanic (n = 145) B Non-resident Alien(n=4) M Two or more races (n =20)

B Unknown/Other(n=15) mWhite (n=177)






Challenges

* We do not yet have GE courses with an
emphasis on Civic learning/Civic Knowledge

* Finding assignments that included all the rubric
criteria

* Was difficult to get enough artifacts

* Calibrating raters since not everyone is an
expert in civics






Considerations

* What questions are we not asking of our student learning?
* What changes might be suggested to the rubric?
* How can we get more instructors to participate in providing artifacts?

* What support for developing and teaching “civics” classes do we need
to offer? ST e st
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Coming soon....

Civic Learning/Civic Knowledge requirements

You know she is getting her
new glasses this week.

Be quiet and
Meow wil ya!






ank you for attending!
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Refreshed General Education Curriculum

UNIV 101

(1 unit)

FOUNDATIONS

Writing (6 units)

Math (3 units)

Second Language (varies)

EXPLORING

BUILDING

PERSPECTIVES CONNECTIONS

EP: Artist (3 units)

EP: Humanist (3 units)

EP: Natural Scientist (3 units)

EP: Social Scientist (3 units)

DE QR WCS Wri

BC course (3 units)

UNIV 301

(1 unit)

BC course (3 units)

BC course (3 units)

ATTRIBUTES






A Closer Look at Attributes

DIVERSITY & EQUITY (DE)*

*To align with Arizona Board of Regents’ (ABOR) policy, the name of the Diversity & Equity attribute will be changed.

A QUANTITATIVE REASONING (QR)

WORLD CULTURES & SOCIETIES (WCS)

‘ WRITING (WRI)

CIVIC INQUIRY (CI)**

*A proposed attribute that would be associated with the “Depth / Breadth” Civic Learning policy proposal (see slides 10-11)





Civic Learning

Current scenario:

The U of A general education curriculum must fulfill the
policy obligations of 2.210, including the “American
Institutions” requirement. Beginning in 2024, the Civic
Learning / Civic Knowledge (CLCK) Advisory Group met to
discuss policy ideas and way of implementing the American
Institutions requirement in the “Refreshed” curriculum. The
Breadth / Depth model appearing here was consistently the
most-popular model in CLCK conversations because it
satisfies the “American Institutions” requirements while also

opening civic education to a wider number of departments.






Breadth / Depth Civics Policy Proposal

EXPLORING BUILDING CIVIC
PERSPECTIVES CONNECTIONS INSTITUTIONS
EP: Artist (3 units) ‘ BC course (3 units) ‘ Cl course (3 units)

EP: Humanist (3 units) ‘ BC course (3 units)

‘ EP: Natural Scientist (3 units) I_M ‘

EP: Social Scientist (3 units)

ATTRIBUTES

DE QR WCS Wri Cl






Attributes

Current scenario:

Attributes modify and focus the learning of an Exploring
Perspectives (EP) or Building Connections (BC) course. EP
and BC courses are modified with 1 or 2 Attributes. Originally,
the Refresh curriculum required a particular arrangement of

Attributes for students to graduate.

In Spring 2025, faculty governance voted to remove
Attributes from graduation requirements; though students

are no longer required to complete certain types of

Attributes for graduation, Attributes remain an essential way
that instructors design their courses and that the U of A

assesses general education learning.





Attributes Policy Goal

The goal of the Attributes policy is to move activities that are more
properly conventions (i.e., Student Learning Outcomes, the spirit and
purpose behind a curricular element, naming conventions, etc.) out of

policy so that students will be less confused by graduation

requirements.






Policies vs. Conventions

Policies

e Graduation requirements;
e Student-facing;
e Clear and elegant phrasing that

avoids jargon.

L3

Conventions

e Matters of curriculum and
faculty expertise;
e Faculty-facing;

e More specialized language.





Example: Quantitative Reasoning Actribute

Current Policy Language Proposed Changes

Classes with the Quantitative Reasoning Attribute will e Formally: Remove from published U of A general

focus on generating, analyzing, and/or interpreting education policies (no longer a graduation

quantitative information, developing the ability to requirement);

construct coherent arguments based on that e Informally: Bring the learning outcomes statement

information, and effectively communicating those (“Classes with...”) and the values statement (“It is our

arguments. It is our responsibility as Wildcats to responsibility..”) into the conventions of faculty
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American Institutions and Civic Learning Attribute

Learning Outcomes and Interpretative Notes

Drafted by the Civic Education Faculty Task Force, Spring 2023

Note (10/1/25): The materials below, generated by a faculty task force in 2022-23, will support
the framing of different potential ways for courses to implement the new civic curricular
features.

(1) how the history of the United States continues to shape the present;

Identify key events, processes, and periods in United States history, examine conflicting
perspectives on those topics, and analyze how those parts of United States history continue
to shape the present.

Interpretative Note

Courses meeting outcome #1 are expected to provide a substantial historical treatment of
significant themes, events, processes, or periods in U.S. history, along with multiple interpretive
perspectives, and how they have shaped the present. Ways of presenting U.S. history might
include focusing on a particular historical period, such as the founding era, the creation of the
industrial economy in the nineteenth century, or social movements and political reform in the
twentieth century; or it might include long-term thematic approaches emphasizing important
issues throughout U.S. history. Examples of such themes, but by no means the only possibilities,

include:
e Nationhood, Authority, and Sovereignty
® Protest and Civil Discourse
e Work, Property, and Economy
e Religious and Cultural Traditions
e (Citizenship, Rights, Freedoms, and Responsibilities

(1) the basic principles of American constitutional democracy and how they are applied under a
republican form of government;





Identify and assess different perspectives on the basic principles of United States
constitutional democracy, including its structure, rights, and fundamental protections, and
analyze how these principles have been applied under a republican form of government as it
evolved over time.

Interpretative Notes:

We recognize that the concept of republicanism has changed over time. It is important to
recognize how Americans have disagreed about the structure and rights of U.S. government
and how best to secure political and civil liberties for its people. This outcome asks students to
explore the legal, political, and philosophical controversies about the U.S. government—its
structure and rights. These controversies often reflect conflicting opinions about underlying
values and priorities. In addition, it is important that students are exposed to how the principles
have been applied with different degrees of success.

Hence, these classes would be required to identify two or more basic principles, examine those
principles from different perspectives, and consider how those principles preserve civil and
political freedoms and rights. Basic principles can be understood in a variety of ways including
the values, philosophical ideals, the justifications thereof, and the formal and informal norms
that underlie the legitimacy and efficacy of US political institutions.

The following is a list of possible, but not exclusive, topics that could form a basis of republican
forms of governance.

Representative democracy
Separation of powers

Popular sovereignty

Rule of law

Equal protection

Social, civil, legal, and political rights

Political virtues and the common good

(1) the United States Constitution and major American constitutional debates and
developments;

Examine the United States Constitution, including one or more amendments, major
constitutional debates, and theories of constitutional interpretation, and analyze their impact
on subsequent historical developments.

Interpretative Notes:






We understand there are different views on the interpretation and amendment of the
Constitution. Students should learn about the basic provisions and structure of the
Constitution, debates about those provisions and structure, and their impact on federal, state,
or tribal legislation, international agreements, or treaties.

Students should examine at least one constitutional debate that raises questions on the
meaning and interpretation of the Constitution. This could include considering how laws,
treaties, and other constitutions, including tribal or state constitutions, impact or conflict with
the Constitution.

(IV) the essential founding documents and how they have shaped the nature and functions of
American Institutions of self-governance;

Analyze primary philosophical, historical, and political documents that influenced the
founding of the U.S. government and its structure, and evaluate the role these documents
played in shaping U.S. institutions.

Interpretative Notes

This learning outcome examines the influence of a wide range of documents on the founding
era as well as the development of U.S. Institutions, including the system of government as well
as civil society institutions. The notion of founding could include the possibility of a second
founding moment, such as during or after the Civil War. It can also include influences from non-
European cultures such as Native Nations. This learning outcome can also consider how certain
views challenged and drew on these documents to make political claims with varying degrees of
success.

Examples of such documents include but are not limited to the following:

Articles of Confederation

Federalist Papers and Anti-Federalists writings
Abolitionist and Women’s Suffrage writings
Indigenous Constitutions and Treatises
Thomas Paine’s Common Sense

Declaration of Independence

Political and Philosophical texts

(V) landmark Supreme Court cases that have shaped law and society;





Evaluate landmark Supreme Court cases and assess the court’s role in shaping law and
society.

Interpretative Note: While there is no uniform agreement about which cases should be
included in a list of landmark cases, we understand landmark cases as those having a significant
impact on society, law, economics, or politics. What constitutes a landmark case will vary with
the substantive content of the course.

Some possible ways to understand the court’s role in shaping law could focus on how the
Supreme Court has impacted society by resolving disputes in the U.S. through judicial review
and the role of precedent. In addition, classes could cover the court’s impact on federalism,
economic relationships, voting rights, religious freedoms, social and family relationships,
individual and civil liberties, due process, and property and contract rights.

(V1) the civic actions necessary for effective citizenship and civic participation in a self-governing
society — for example, civil dialog and civil disagreement;

Demonstrate and apply the skills necessary for effective citizenship, including civil dialogue
and civic participation, shaped by effective problem-solving and information literacy, by
employing active learning opportunities, community-engaged learning, service learning, or
experiential learning.

Interpretative Note: The following offers suggestions for how individual classes or practicums
could allow students to satisfy the above learning outcome.

1. Articulate the views and counter-views orally and/or using other forms of
communication on the social, political, and ethical issues arising in a field of study.

2. Demonstrate problem-solving skills and information literacy needed to engage critically
and constructively with those who possess opposing opinions.

3. Analyze and assess different types of information and their sources from various formal
and informal institutions.

4. Identify and apply effective rhetorical and communication skills, including effective
listening, synthesizing, and considering alternate perspectives.

5. |lllustrate effective citizenship and civic participation through active learning
opportunities, service learning, and experiential learning. Some of the types of activities
that could be used to develop students’ skills as effective citizens are the following:
public policy debates, policy memos, role-playing, internships, op-eds, field trips beyond
the campus, apprenticeships, and community and campus outreach.





(V) basic economic knowledge to critically assess public policy options and to inform
professional and personal decisions.

Explain and assess how economic data, tools, and theories are applied to compare and
evaluate current or historical public policies, as well as professional and personal decisions.

Interpretative Notes

To produce economic knowledge relevant for policy debates, economists typically focus on
widely applicable questions and analytical frameworks, such as: how prices and incentives
affect the allocation of resources and how markets and government policies interact to
determine gains from exchange, losses from externalities and other market failures, and the
distribution of wealth.

Specific concepts, models, and issues, which enter current or historical public policy debates
from varying perspectives, may include but are not limited to:

the formal supply and demand model;
e concepts of economic efficiency;
evaluation of alternative policies that redistribute income and wealth or otherwise
reduce inequality;
e the theory of public goods and common pool resources;
different regimes of property rights;

labor markets, including the minimum wage, the union movement, and health and
safety regulations;

the historical institution of slavery;

the informal economy (e.g. black markets, household production);
sustainability and environmental regulation;

information failures and their consequences;

market power and antitrust;

trade policy;

technological change;

interest rates, inflation, and the business cycle;

financial crises and regulation, including the Federal Reserve;
comparative economic systems; and

the history of economic thought.

Many of the concepts and models used to assess policy can also aid personal, professional, and
business, or organizational decisions. These may include but are not limited to:





opportunity costs and sunk costs;
cost/benefit analysis;

marginal analysis;

market entry barriers;

present value;

the real interest rate;

debt, loans, and compound interest;
productivity rate;

piece work;

pay equity;

asset bubbles; and

the business cycle.

The collection and analysis of data are critical for policy, professional, and business decisions,
alongside qualitative evidence such as laws, regulations, and court cases. In courses addressing
this outcome, relevant empirical data to develop, confirm, and refine economic models,
arguments, and concepts may come from private and governmental surveys, tax and
compliance filings, business and regulatory records, newspapers and other media, historical
documents generally, lab and field experiments, and other sources. Where available, courses
may use cross-sectional, time series, and panel data sets, and they may analyze empirical
evidence in many ways, including descriptive statistics, charts, and plots, regression, and the
more sophisticated tools of statistical inference known collectively as econometrics.






Revised Civics Rubric (8.08.2024)

Exceeds Expectations

Meets Expectations

Developing toward Expectations

Historical
Analysis and
Contemporary
Application

(1, Vi)

Identifies a U.S. institution and
describes its historical, economic,
and/or ideological origins, with
sophisticated discussion of the
institution’s effect on groups and
individuals, historically and in
contemporary society.

Identifies a U.S. institution and describes
its historical, economic, and/or ideological
origins, with basic attention given to the
institution’s effect on groups and
individuals, historically and/or in
contemporary society.

Identifies a U.S. institution and provides
limited description of its historical, economic,
and/or ideological origins with limited attention
to its effect on groups or individuals.

Principles of
u.s.
Constitutional
Democracy (ll,
IV, Vi)

Effectively analyzes principles of U.S.
constitutional democracy and
relevant competing perspectives on
those principles in historical or
contemporary context.

Identifies basic principles of U.S.
constitutional democracy and relevant
competing perspectives on those
principles in historical or contemporary
context.

Minimally identifies basic principles of U.S.
constitutional democracy but does not
adequately recognize competing perspectives.

Foundational
U.S. Documents
and Laws:
Constitution
and Supreme
Court Cases

Defines sophisticated connections
between one or more elements of the
U.S. Constitution and a historical or
contemporary debate, including one
or more Supreme Court cases when
relevant.

Connects one or more elements of the
U.S. Constitution effectively to a historical
or contemporary debate, including one or
more Supreme Court cases when
relevant.

Provides limited or no description of elements
of the U.S. Constitution and does not connect
those elements to historical or contemporary
debates or landmark Supreme Court cases.

(i, v, v)

Civic Effectively constructs an argument or | Adequately constructs an argument or Constructs an argument or discussion

Communication | discussion regarding civic action that | discussion regarding civic action that at regarding civic action that is ineffective,

and Action incorporates multiple perspectives least minimally references multiple neither offering reference to multiple
and/or other evidence. perspectives or other evidence. perspectives or other evidence.

(V1)

ABOR Policy 2-210, A.2.: The study of American Institutions will include at minimum:
(I) how the history of the United States continues to shape the present
(I) the basic principles of American constitutional democracy and how they are applied under a republican form of government
(1) the United States Constitution and major American constitutional debates and developments






(IV) the essential founding documents and how they have shaped the nature and functions of American Institutions of self-governance

(V) landmark Supreme Court cases that have shaped law and society

(V1) the civic actions necessary for effective citizenship and civic participation in a self-governing society — for example civil dialog and civil
disagreement

(VIl) basic economic knowledge to critically assess public policy options and to inform professional and personal decisions





